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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Henry Chichele Primary School 

Number of pupils in school  406   

Proportion (%) of pupil premium eligible pupils 10.3% 

Academic year/years that our current pupil 
premium strategy plan covers (3 year plans are 
recommended) 

2021/2022 

2022/2023 

2023/2024 

Date this statement was published 14/01/2022 

Reviewed 13/01/2023 

Date on which it will be reviewed January 2024 

Statement authorised by Mrs. S Hope (Acting 
Headteacher) 

Pupil premium lead Mrs. S O’Brien Jones 

Governor / Trustee lead Mrs. C Bliss 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 62,150 

Recovery premium funding allocation this academic year £ 5,655 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ 11,174 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£ 78,979 
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Part A: Pupil premium strategy plan 

Statement of intent 

It is the intent of our school to dispel the gap between disadvantaged pupils and their non-

disadvantaged peers. The Pupil Premium is additional funding which is allocated to schools 

based on the number of pupils who have been eligible for free school meals (FSM) at any point 

over the last six years, have been looked after by the local authority at any point or have a 

parent serving for the armed forces.  

We will consider the challenges faced by vulnerable pupils, such as those who have an 

allocated social worker and young carers. The activity we have outlined in this statement is 

also intended to support their needs, regardless of whether they are disadvantaged or not.  

Overcoming barriers to learning is at the heart of our Pupil Premium Strategy. We understand 

that needs and costs will differ depending on the barriers to learning being addressed. As such, 

we do not automatically allocate personal budgets per student in receipt of the Pupil Premium 

Grant. Instead, we identify the barrier to be addressed and the interventions required, whether 

in small groups, large groups, the whole school or as individuals, and allocate a budget 

accordingly. 

High quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest impact on 

closing the disadvantage attainment gap and at the same time will benefit the non-

disadvantaged pupils in our school. Implicit, in the intended outcomes detailed below, is the 

intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside 

progress for their disadvantaged peers.  

Our strategy is also integral to wider school plans for education recovery, notably in its targeted 

support through the National Tutoring Programme for pupils whose education has been worst 

affected, including non- disadvantaged pupils.  

Our priorities are as follows:  

 Ensuring all children receive quality first teaching each lesson  

 Closing the attainment gap between disadvantaged pupils and their peers  

 Providing targeted academic support for students who are not making the expected 

progress  

 Ensuring disadvantaged pupils are challenged in the work that they’re set.  
 Addressing non-academic barriers to attainment such as attendance, behaviour, well-

being and cultural capital  

 Ensuring that the Pupil Premium Grant reaches the pupils who need it most 

 Adopt a whole school approach in which all staff take responsibility for disadvantaged 

pupils’ outcomes and raise expectations of what they can achieve 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

.1 Internal and external (where available) assessments indicate that writing 
attainment among disadvantaged pupils is significantly below that of 
non-disadvantaged pupils.  

 

The gap between the attainment of our disadvantaged pupils and our 
non disadvantage pupils was between 25 and 50% in all year groups, 
with the exception of Year 3 and Year 4. (20/21) and is between 25 and 
60% in 3 out of 6 year groups. (21/22) 

 

2 Internal and external (where available) assessments indicate that maths 
attainment among disadvantaged pupils is significantly below that of 
non-disadvantaged pupils.  

 

The gap between the attainment of our disadvantaged pupil and our non 
disadvantage pupils was between  20 and 75%  in all year groups. 
(20/21) and is between 30 and 45% in 4 out of 6 year groups. (21/22) 

3 Internal and external (where available) assessments indicate that read-
ing attainment among disadvantaged pupils is significantly below that of 
non-disadvantaged pupils.  

 

The gap between the attainment of our disadvantaged pupil and our non 
disadvantage pupils was between  50 and % 70 in year 2 and Year 5. 
(20/21) and is between 15 and 30% in 3 out of 6 year groups (21/22)  

4 Our assessments (including wellbeing tracker), observations and dis-
cussions with pupils and families have identified social and emotional is-
sues for many pupils. These challenges particularly affect disadvan-
taged pupils, including their attainment. 

Teacher referrals for support have markedly increased during the 
pandemic. 74 (33 of whom are disadvantaged) currently, this was 116 
pupils (27 of whom are disadvantaged) in 20/21, require additional 
support with social and emotional needs, all of whom are receiving 
small group or 1:1 interventions. 

5 Our attendance data over the last 3 years indicates that attendance 
among disadvantaged pupils has been approximately 4% lower than for 
non-disadvantaged pupils, however early indications of the autumn term 
of 2021/22 indicate this gap is closer to 10%.  

Current data (autumn 2022/23) indicates that 42.5% of disadvantaged 
pupils have been ‘persistently absent’ compared to 8.45% of their peers. 
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This was (autumn 2021/22) indicates that 32.6% of disadvantaged 
pupils have been ‘persistently absent’ compared to 13.7% of their peers.  

 Our assessments and observations indicate that absenteeism is 
negatively impacting disadvantaged pupils’ progress 

6 Assessments, observations and discussions with pupils indicate under-
developed oral language skills and vocabulary gaps among many disad-
vantaged pupils. These are evident from Reception through to KS2 and 
in general more prevalent among our disadvantaged pupils than their 
peers.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved writing attainment for 
disadvantaged pupils at the end of KS2 

KS1 and KS2 writing outcomes in 2021/22, 
2022/23, 2023/24  show an increase of 
disadvantaged pupils meeting the expected 
standard. 

Improved maths attainment among 
disadvantaged pupils. 

KS1 and KS2 maths outcomes in 2021/22, 
2022/23, 2023/24  show an increase of 
disadvantaged pupils meeting the expected 
standard. 

Improved reading attainment among 
disadvantaged pupils. 

KS1 and KS2 reading outcomes in 2021/22, 
2022/23, 2023/24  show an increase of 
disadvantaged pupils meeting the expected 
standard. 

To achieve and sustain improved 
wellbeing for all pupils in our school, 
particularly our disadvantaged pupils. 

Sustained high levels of wellbeing from 
2024/25 demonstrated by: 

 qualitative data from student voice, stu-
dent and parent surveys and teacher ob-
servations 

 a significant increase in participation in 
enrichment activities, particularly among 
disadvantaged pupils     

To achieve and sustain improved 
attendance for all pupils, particularly our 
disadvantaged pupils. 

Sustained high attendance from 2024/25 
demonstrated by: 

 the overall absence rate for all pupils be-
ing no more than 3.5%, and the attend-
ance gap between disadvantaged pupils 
and their non-disadvantaged peers be-
ing reduced by 6%. 

 the percentage of all pupils who are per-
sistently absent being below 8% and the 
figure among disadvantaged pupils be-
ing no more than 10% lower than their 
peers. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £8914 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Invest in 
consultancy 
Talk for 
Writing 
training.  

 

Invest in 
handwriting 
programme – 
Kenetic 
Letters.  

Oral language interventions can have a positive 
impact on pupils’ language skills. Approaches that 
focus on speaking, listening and a combination of 
the two show positive impacts on attainment: 

Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

1 

Invest in 
consultancy 
maths training. 

 

Invest in White 
Rose Maths 
resources.  

 

Collaborate 
with the Maths 
Hub 

The DfE non-statutory guidance has been produced in 
conjunction with the National Centre for Excellence in 
the Teaching of Mathematics, drawing on evidence –
based approaches:  

 

Maths_guidance_KS_1_and_2.pdf (publishing.ser-
vice.gov.uk) 

 

The EEF guidance is based on a range of the best 
available evidence:  

Improving Mathematics in Key Stages 2 and 3 

2 

Invest in RWI 
–training. 

Phonics approaches have a strong evidence base 
indicating a positive impact on pupils, particularly from 
disadvantaged backgrounds. Targeted phonics 
interventions have been shown to be more effective 
when delivered as regular sessions over a period up to 
12 weeks.  

 

Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

3 

Invest in 
SEND 
consultancy  

Special Educational Needs in Mainstream in 
Mainstream Schools Guidance report –EEF  

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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Staff CPD to 
focus on 
adaptive 
teaching and 
removing 
barriers to 
learning.  

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/send 

 

 

Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  

Budgeted cost: £65,128 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Laptops to be 
offered to most 
disadvantaged 
pupils to provide 
targeted 
intervention through 
the National 
Tutoring 
Programme.  

 

Engaging with the 
National Tutoring 
Programme to 
provide a blend of 
tuition, mentoring 
and school-led 
tutoring for pupils 
whose education 
has been most 
impacted by the 
pandemic. A 
significant 
proportion of the 
pupils who receive 
tutoring will be 
disadvantaged, 
including those who 
are high attainers. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind, both one-to-one: 

One to one tuition | EEF (educationen-
dowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 
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Implement One to 
One tutoring 
programme across 
KS1 to provide 
targeted phonics 

Phonics approaches have a strong evidence 
base indicating a positive impact on pupils, 
particularly from disadvantaged 
backgrounds. Targeted phonics interventions 
have been shown to be more effective when 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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intervention support 
for identified pupils.  

delivered as regular sessions over a period 
up to 12 weeks.  

 

Phonics | Toolkit Strand | Education En-
dowment Foundation | EEF 

 Two additional 
members of staff in 
inclusion team to 
support well-being 
and pastoral 
provision offered to 
individual pupils and 
families.  

Parent workshops 
offered by inclusion 
team to support 
disadvantaged 
families. (Solihull)  

 

Member of support 
staff to complete 
ELSA training to 
improve quality of 
social and 
emotional learning.  

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later life 
(e.g. improved academic performance, 
attitudes, behaviour and relationships with 
peers)  

 

EEF_Social_and_Emotional_Learning.pdf 

(educationendowmentfoundation.org.uk)  

4 

SALT to be employed 
(1 day a week) to 
complete 
assessments and 
provide 
recommendations to 
staff.  

SALT to provide CPD 
sessions for school 
staff.  

Oral language interventions can have a 
positive impact on pupils’ language skills. 
Approaches that focus on speaking, 
listening and a combination of the two 
show positive impacts on attainment: 

Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

6 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £4747 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

All 
disadvantaged 
families to be 
allocated a 
£100 voucher to 

Providing opportunities for all children to have access to 
a range of extra curricular activities, can have a positive 
impact on health, well-being and physical development. 
Evidence shows that it can also have a small positive 
impact on academic attainment.  

4 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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be used 
towards extra 
curricular 
activities, clubs, 
trips, uniform.  

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/physical-activity 

 

Additional staff 
within inclusion 
team to support 
families with 
attendance and 
acute need 

The DfE guidance has been informed by engagement 
with schools that have significantly reduced levels of 
absence and persistent absence.  

 

Improving School Attendance 

 

5 

Contingency 
fund for acute 
issues. 

 

Based on our experiences and those of similar 
schools to ours, we have identified a need to set a 
small amount of funding aside to respond quickly to 
needs that have not yet been identified. 

All 

 

Total budgeted cost: £78,789 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

Outcomes for disadvantaged pupils for reading suggest that the introduction of RWI 

and interventions were successful in supporting them to make progress and attainment 

in line with their peers in most cases. (4/6 cohorts) 

Outcomes in writing and maths suggest that disadvantaged pupils continue to achieve 

lower attainment that their peers. We will use the pupil premium funding to target the 

development of writing and maths teaching next year with the activities detailed in this 

plan.  

Investment in a new phonics scheme (RWI) and CPD on developing the teaching of 

phonics impacted on the outcomes for children in the phonics screening check, where 

65% passed, including 57% of disadvantaged pupils. Although this is not in line with 

national averages, this was largely due to changes in staffing. We now have a 

consistent and stable staffing structure and will build on this approach with the activities 

detailed in this plan.  

Our assessments and observations indicated that pupil behaviour, mental health and 

well-being continued to be impacted last year, primarily due to COVID-19 related 

issues. The impact was particularly acute for disadvantaged pupils. We used pupil 

premium funding to provide pastoral support for all pupils, and targeted interventions 

where required. We are building on that approach with the activities detailed in this 

plan.  

Attendance has been impacted through term 1 (2022/23) due to a high level of illness 

across the school. We have used pupil premium funding to employ a member of staff, 

within the inclusion team to support families with attendance and acute need. We are 

building on this approach to ensure attendance data is consistently monitored and 

timely support is provided where there is an identified need.   

 

Due to COVID-19, performance measures have not been published for 2020 to 2021 or 

2021 to 2022. However, from school level data and the outcomes of standardised 

testing, internally, data shows that disadvantaged pupils at age related expectations or 

better by the end of KS2 were as follows: reading 67%, writing 67% and maths 33% 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

  

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

We consistently assessed pupils well-
being using our well-being tracker 
across the school. This enabled us to 
track the emotional well-being of our 
service children.  
We employed 2 additional members of 
part time staff within the inclusion team, 
this increased our capacity to deliver 
pastoral intervention groups. A member 
of our support staff completed the ELSA 
qualification.  

Pupil progress presentations were 
delivered by teaching staff at 
assessment points, to SMT and the 
inclusion team. This has enabled us to 
track the attainment and progress of 
service pupils more closely and identify 
gaps in their education which may be 
caused by moving between schools or 
other factors related to service life.   

What was the impact of that spending on 
service pupil premium eligible pupils? 

Our well-being tracker indicates that 
100% of our service children have been 
assesses as within age related 
expectations for their emotional well-
being.  

Assessment data for July 2022 shows 
that 100% of our service children are 
working at age related expectations or 
better for reading and writing. This is 
75% for maths.  
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Further information (optional) 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 

funded by pupil premium or recovery premium. That will include:  

 embedding more effective practice around feedback. EEF evidence demon-

strates this has significant benefits for pupils, particularly disadvantaged pupils.  

 utilising a DfE grant to train a senior mental health lead. The training we have 

selected will focus on the training needs identified through the online tool: to de-

velop our understanding of our pupils’ needs, give pupils a voice in how we ad-
dress wellbeing, and support more effective collaboration with parents. 

 offering a wide range of high-quality extracurricular activities to boost wellbeing, 

behaviour, attendance, and aspiration. Activities will focus on building life skills 

such as confidence, resilience, and socialising. Disadvantaged pupils will be en-

couraged and supported to participate. 

Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we evaluated why activity undertaken in 

previous years had not had the degree of impact that we had expected.  

We triangulated evidence from multiple sources of data including assessments, en-

gagement in class book scrutiny, conversations with parents, students and teachers in 

order to identify the challenges faced by disadvantaged pupils.  

We looked at a number of reports, studies and research papers about effective use of 

pupil premium, the impact of disadvantage on education outcomes and how to address 

challenges to learning presented by socio-economic disadvantage. We also looked at 

studies about the impact of the pandemic on disadvantaged pupils.  

We used the EEF’s implementation guidance to help us develop our strategy, 

particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out 
which activities and approaches are likely to work in our school. We will continue to use 

it through the implementation of activities.  

We have put a robust evaluation framework in place for the duration of our three-year 

approach and will adjust our plan over time to secure better outcomes for pupils. 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://www.gov.uk/guidance/senior-mental-health-lead-training
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

